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Anna Stetsenko (2008) calls researchers to come together in the ambitious project to 
unite disparate sociocultural stances to education and human development to counter the 
hegemony of the ‘new’ reductionist synthesis in public educational policy. To begin this 
project, she advocates the strategy of restoring and expanding Vygotsky’s transformative 
activist stance to human development by emphasizing the notion of collaborative 
purposeful transformation of the world—a task embraced already by scholars who are 
actively engaged in the transformation of 3rd generation cultural-historical activity theory 
(e.g., Roth, 2007; Roth & Lee, 2007). 
 A broad theory of human development, with learning/teaching at its heart, should 
indeed “have immediate practical ramifications in real life, worldly contexts and 
everyday matters” (Stetsenko, 2008). Highlighting real-life applications for such a theory 
could provide compelling evidence for policy drivers to employ different practices in 
improving educational experiences for learners. Yet, it is precisely this aspect of practical 
ramifications of theory neglected by Stetsenko’s paper. 
  I would contend that illuminating everyday practices of learners from a broad range 
of contexts is essential as we expand collaboratively cultural-historical activity theory—
as much as theory development should be founded in praxis, theory should inform praxis; 
that is, CHAT lessens the theory-praxis gap (Roth & Lee, 2007). This work has begun by 
other researchers. For example, in relation to the practices of researchers in a salmon 
hatchery, Roth (2007) demonstrated how emotions were linked to researcher identities in 
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their daily activities. During conversations with one of the fish culturists (i.e., Erin), for 
example, such aspects of her (role) identities as carer for her fish and an expert user of 
analytical tools (i.e., computer, graphs, mathematics) were articulated. Analysis of the 
prosodic characteristics of these taped conversations (i.e., pitch, volume, rhythm of 
voice), and between other co-workers, helped Roth to conclude: “Being good at 
something feeds back, makes it interesting and enjoyable to engage in, thereby producing 
and reproducing emotion” (p. 43).  
 In a study of the leadership dynamics within a large urban school in North East USA, 
Ritchie, Tobin, Roth, and Carambo (2007) applied dialectical approaches to the 
exploration of interactions between a first-year teacher and his supervisor/mentor. It was 
shown how they influenced each other’s praxis (i.e., reciprocal transformations) and how 
they transformed structures to enhance further their agency to act in the best interests of 
their students and colleagues. While Stensenko (2008) helpfully drew together the 
theoretical work of Piaget, Dewey and Vygotsky, we need to generate and synthesize 
detailed studies of transformative activity alongside this theoretical work. 
 My motive in this review essay is to provoke comment from Stetsenko on the practical 
ramifications of a dialectical approach to cultural-historical activity theory. In particular, 
I would like to steer the conversation to teacher learning, a field that continues to 
confound policy driven by the ‘new’ reductionist synthesis. Teacher learning is too broad 
a field to address comprehensively in a single response, however. We could begin the 
conversation by focusing on teacher identity. After all, Stetsenko (2008) asserts that 
learning is the pathway to creating one’s identity in relation to others, and contributes to 
the continuous flow of cultural practices. 
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Becoming a teacher: Illuminating teacher identities 
Identity is central to being and becoming a teacher (Enyedy, Goldberg, & Welsh, 2006). 
In the process of becoming a teacher, individuals struggle as vulnerable social subjects 
who produce and are being produced by culture (Britzman, 1993). This dynamic process 
requires a new teacher to mediate emotional encounters at university and school with his 
or her personal beliefs, identities and previous experiences in classrooms and perhaps 
previous professions or workplaces (Flores & Day, 2006).  
 Recently I led a study that explored shifts in the identities of a new teacher (i.e., 
Tanya) who transitioned from a position as a research scientist in an internationally 
productive medical-research laboratory through university teacher education onto 
teaching high school science classes (Ritchie et al., 2007a, b). This study showed 
variation in emotions as the teacher’s role identities in praxis shifted. Interestingly, the 
relationship between emotion and identity is clearly articulated by Turner (2002) who 
argues that self operates at three hierarchically structured levels:  
1. core self or trans-situational cognitions and feelings about a person;  
2. sub-identities or cognitions and feelings about self in different fields;   
3. role identities or cognitions and feelings about self in particular roles (e.g. teaching 
lab skills, managing student investigations). 
 While all three levels of identity are valuable, according to Turner (2002), the most 
important level is the core because self activates the most intense emotions about a 
person. The pilot study of Tanya, the transitioning scientist/new teacher, highlights how 
physical transitions from one activity system to another are accompanied by emotional 
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responses by the individual “subjects”, and identifies how this scientist-teacher’s role 
identities slipped back and forth during classroom transactions with her students (Ritchie 
et al., 2007a, b; see also, Flores & Day, 2006). The videotapes of Tanya’s interviews and 
classroom transactions during her first year of teaching clearly show the emotional 
valence she associated with her career change, shifts in identities, and classroom praxis. 
 This preliminary research needs expanding to link teacher activity and variation in role 
identities more concretely. Furthermore, questions arise as to how this research not only 
can contribute to Stetsenko’s project, but also how her project can inform the research 
design. Responses to the following three questions would help me visualise how I might 
contribute collaboratively to advancing the transformative activist stance promoted by 
Stetsenko. 
1. How might teacher identity be conceptualised to align with the “in-between-uity” 
metaphor? 
2. What are some practical ramifications for a transformative activist stance on 
teacher identity? 
3. What sort of empirical evidence of teacher identity in praxis would contribute 
meaningfully to the refinement of CHAT? 
Finally, while this journal uniquely engages authors with their “reviewers”, what other 
ways might facilitate continued and collective-scholarly engagement in the collaborative 
transformation of theory and praxis?  
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